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The effectiveness of the school’s engagement with parents and carers
Briefing for section 5 inspectors
	This guidance is intended to help inspectors judge the effectiveness of schools’ engagement with parents and carers. It should be read in conjunction with The evaluation schedule for schools. 




Age group: All
Published: April 2011
Reference no: 090195
Introduction

1. Research has shown that parents who are more engaged in the work of the school are more likely to better understand the importance of education. They are also therefore better equipped to help their children to learn and reach their academic potential. Effective parental engagement is evident when the majority of parents are engaged in their own children’s learning and the school works with parents as partners.  
2. Evidence gathered by inspectors to support their judgements on the effectiveness of the school’s engagement with parents may also be relevant to other judgements. For example, schools’ work with parents which is supported by its extended school provision may contribute to the judgements on partnerships and on care, guidance and support.

Parental engagement
3. Inspectors should check whether a school has broken down any historical barriers with parents and carers. If parents are engaged with the school and with their child’s learning, then pupils are better able to learn and make progress. Discussions with staff should ascertain whether parental engagement regularly features in staff meetings and continuous professional development activities, so that staff understand their role in engaging parents and can improve this important aspect of their work. Schools may have a policy setting out a rationale and procedures for parental engagement and involvement. Inspectors should focus on the impact of the policy rather than the policy itself.

Parental involvement
4. The best schools identify parents’ and carers’ skills and interests and use these to help teachers to plan for parental involvement across the curriculum and to improve children’s learning. For example, parents may provide valuable specialist knowledge in support of a curriculum area or topic, or may provide effective help in classrooms or around the school. Some parents may be involved in running lunchtime or after-school clubs to enhance the curriculum. Parents should be clear about the expectations for homework and learning at home and how they can assist with this. The school may involve the extended family in pupils’ education, for example grandparents.
Raising achievement
5. In the best practice, parents are actively involved in assessment and target setting and are not just informed about their children’s targets. School staff recognise that most parents know their children well and listen to their views. Targets set for pupils with special educational needs and/or disabilities are as ambitious as for other pupils and reviewed regularly. The school’s work raises parents’ and pupils’ aspirations and a ‘can do’ culture pervades the school. A variety of practical guidance is given to parents on how they can help their child to make better progress. 
School improvement
6. Schools should identify the areas of their work which would benefit most from parent and carer involvement. These may be referred to in policy documents or, for example, be identified specifically in the school improvement plan. In schools with the best practice, staff understand and evaluate the impact of their work in engaging parents, particularly in raising achievement. The governing body should also understand its responsibility and role and may, for example, have appointed a lead governor specifically to help develop parental engagement. It is good practice for parents to be involved in determining and implementing a school’s vision statement. 
Home-school partnerships
7. Schools often value parental involvement and in the best schools parents are active partners. These schools demonstrate versatility, flexibility and determination to engage with parents and carers. They regularly consult with parents on a range of matters and parents ‘have a voice’. Schools use a range of flexible, tailored methods to communicate with individual parents and carers, including non-resident parents, in timely ways. They extend successful practice developed for particular groups of pupils (for example those with special educational needs and/or disabilities or those who speak English as an additional language) to build relationships with parents across the whole school. The most effective schools make constructive use of home-school agreements to build better relationships with parents. Where there are strong partnerships, parents understand that the part they play in their child’s education makes a difference to their success. Because of strong relationships with parents, families are supported at crucial stages of transition.
Hard to reach parents

8. The best schools identify those parents who require additional support and provide them with tailored information in a variety of forms. In these schools, staff are undeterred by some parents’ initial lack of engagement in their children’s learning. If they try something and it does not work, they modify what they have done and try again. These schools do not see parental engagement as something separate to the school’s work, but integral to it. Staff in these schools make school welcoming to visitors and make a conscious effort to include parents who have had negative experiences of schooling and education. There are opportunities for family learning and for building parental confidence to support their children’s learning. In addition, guidance on how parents can provide support for learning at home, and ways of consulting with parents, are tailored to meet the needs of the parents. It should be noted that inspectors may need to find time to talk to parents when there is a low return rate for questionnaires or where they are concerned that returns may not be fully representative of the school population.
Further reading:
How primary and secondary schools help parents and carers to improve their child’s learning Guidance for schools DCSF-01115-2009: http://publications.education.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-01115-2009&.
HMI Survey: Parents, carers and schools, July 2007 Reference no: 070018: www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Education/Leadership/Management/Parents-carers-and-schools/(language)/eng-GB.
Educational Research: Do parents know they matter? Engaging all parents in learning, September 2008: www.informaworld.com/smpp/content~db=all~content=a902183146?words=parents,know,they,matter.
Supporting parents with their children’s ‘at home’ learning and development, Research commissioned by DCSF, 2009. Research summary: 
http://publications.education.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-RB138&.
Full report: http://publications.education.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-RR138&. 
Guide for practitioners: http://publications.education.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-RR139&.
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